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TO IMPROVE THE QUALITY OF THE PRACTICUM EXPERIENCE
(STUDENT TEACHING OR INTERNSHIP) IN TEACHER EDUCATION THROUGH
ITS INTEGRATION INTO SHE TOTAL PROGRAM AND THE DEVELOPMENT OF
HIGHLY COMPETENT SUPERVISING TEACHERS, THE FOLLOWING STEPS
ARE PROPOSED--(1) JOINT COLLEGE AND PUBLIC SCHOOL
RESPONSIBILITIES SHOULD BE ASSUMED BY A "CLINICAL PROFESSOR,"
WHO WILL CONDUCT SEMINARS, HELP IMPROVE THE SKILLS OF THE
CLASSROOM SUPERVISING TEACHER, AND PROVIDE EXPERT LEADERSHIP

IN THE CONDUCT OF THE "CLINICAL CYCLE" (OBSERVATION OF
PERFORMANCE, ANALYSIS, PLANNING STRATEGY, AND ACTUAL
TEACHER-SUPERVISOR CONFERENCE), (2) SUPERVISING TEACHERS
SHOULD OBTAIN INTENSIVE TRAINING BY PARTICIPATING IN THE

CLINICAL CYCLE IN SUMMER SCHOOLS UNDER THE GUIDANCE OF
CLINICAL PROFESSORS, AND (3) COLLEGE PROGRAMS TO SELECT AND
TRAIN CLINICAL PROFESSORS SHOULD DE ESTABLISHED, WITH THE

EVENTUAL GOAL OF A RECOGNIZED DOCTORATE IN CLINICAL
SUPERVISION. IN THE OREGON PROGRAM THE CLINICAL PROFESSOR IS

A RESIDENT IN THE SCHOOL DISTRICT (CUTTING TRAVEL TIME),

RECEIVES HALF OF HIS SALARY FROM THE SCHOOL DISTRICT AND HALF

FROM THE COLLEGE, RETAINS ALL BENEFITS OF THE SCHOOL SYSTEM

AND THUS IS IDENTIFIED WITH IT AND ITS PURPOSES, AND HAS FULL
PRIVILEGES AND RESPONSIBILITIES AS A MEMBER OF THE COLLEGE

STAFF. THE MAJOR PROBLEM HAS BEEN FINANCES. THE PRESENT

PROPOSAL LOOKS TO SOURCES OUTSIDE THE SCHOOL OR COLLEGE FOR

FUNDS. THIS PAPER WAS PRESENTED AT THE WESTERN REGIONAL TEPS

CONFERENCE (SAN FRANCISCO, FEBRUARY 1966). (LC)



S

(.411;,3

0CLINICAL APPROACH TO THE INDUCTION OF TEACHERS INTO THE PROFESSION

Statement of the Problem

The practicum which is provided students as they enter the profession,

whether it is in the form of the traditional practice teaching or an intern

ship, coupled with LTacir irital year's experience, is cited consistently by

teachers as the single most inpoytant factor influenrAng their teat hiLg

careers. A quality practicum by its very nature requires several conditions:

1. It is associated with theoreUcal understanding sf the nature

of teaching.

2. It normally requires the cooperation of two Or more agencies in

providing a suitable situation nde;.- which the new teacher may

gain experience. This usually is a cttoperative arrangement

between a college and a public school system.

It requires joint supexvision by an experienced teacher and a

representative from the college.

Very often situations under whi,t!h the practicum is conducted are not

ideal. The supervisor provided b; the college seldom is involved in plan-

ning and conducting daily experiences p:ovided the studtnt teachr-rs in

public school settings. The supervising teacher often laAs skill and special

training in super7ision, and co=istent help is notably lacking for firet-yeer

teaching. Little effo:t is made to provide ccmpreawsive experience for

trainsea to gain insicht ir:to the total rexconsiWlity of the teacher which

includas aset,osing the needs of studens; ph inning sequertial educational

programs for them with long-rance goals; evaluaiing their teaching acts in terms

of these long-range goals; and evaluating pupil progress and mdifying their

*Ttis paper was presented at the Western Regional TIPS Conference in

Sean Francisco, February, 1966.



programa to assure continuous progress on the part of each student. Also

the theoretical part of the experience that precedes or accompanies the

practicam is often remote and unrelated to the specific problems teachers

meet day by day in their early experience. The supervising teacher in the

classroom where the practicum is offered is usually not as with semi-

nars provided by the college and is therefore not influenced by them nor does

he influence them. Generally, supervisors both from the college and from the

public school system lack the skills of interpersonal relationship, lack under-

standing of teaching theory, and have not developed a systematic approach to

mpervision.

This proposal is designed to improve the quality of the practicum experi-

ence provided in the teacher's preparation program through (fl the development

of a highly competent core of supervising teachers and (2) the planning of the

practicum so that it is rore an integral part of the total program rather than

a tacked-on experience. To accomplish the ends the clear role and organ za-

tional definitions of the agoncies and personnel carrying out the responw:bili-

ties for these agencits must he established. Further opportunities, too, for

supervisory personnl>1 to gain supervisory competence must be provided.

The proposal is based upon the cmcopt of clinical supervision as n-

visioned by Dr. Morris L. Can who developed and refined the concept. It

involves the supervisor's mo7Aing dirsctly with the supervisee, with a delib-

erate attempt to infllzence the supervisee's behavior through planning for long_

and short-range objectives.

Step& in the clinical supervision cycle are observation z1 the super-

visee's performance by the supervisor analysis of the performance of the new

teacher, planning the strategy for the conference by the supervisoi, and

holding the conference. The goal of the conference is to help the prospec-

tive teaches gain an insight into his own teaching performance so that the
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plan for the next day can be made with a high degree of confidence. The

.cjcle is repeatpd as often as it is effective and efficient in maxtaizing the

total development of the prospective teacher's potential.

The in-service training which is essential to this plan consists af a

series of practice sessions ever an extended period of time. During these

sessions trainees are involved in each step of the cycle under the direction

of a tea of experienced clinical professors.

Plan of the Program

The program plan is based upon the major need3 required for the clinical

approach to the induction of teachers into the :prolese!an.

1. Schools dLd colleges need to confer and avree upon the selection of

as clinical professor who aaroame joint college and public school responsi-

bilities. The clinical proleszor' uho holds prefesaoyial or acadvmic rank in

the college will have the reapensibilay for conducting seminars, improving

the skills of the classroom surer Sri, teacher, end pzoviding epert leader-

ship in the conduct of the clinical cycle.

2. A core group of expert supervising teache:fs any efxl.s to be c2stab1 iJihera.

These superviscvm nead a high eegx.0 c of training through surlmin practicums in

supervision wherein summer achcols are ei;t,abliched and trainees re placed

in student teaching situations with the c3a2rot= supervArzors and clinical

professors working together on the improvgment of their own understandings

and skills.

3. A systematic ezztension of the pr rata by the clinical professor

who not only performs the responsibility required by the college but also

extends the skills of the supervising teachers by worki with them throughout

the school year new to be developed.



4. A planned program on the part of the college fait the selettlon,

induction, and training of clinical professors with continuance of the train-

ing program to a degree that might lead toward a career in supervision recog-

nized by both status and adequate rewards. Eventual recognition of such a

training program by the college leading tau ard a doctorate in clinical super

vision is a final need.

Present Program in2L2111

As a result of the Oregon Program, several colleges trod school systaas

have begun a program of clinical supervision. During the 1:-ast the yeara the

State Department of Education, through the Oyegon Program, sponscree, meetings

whiCh were design ed to develop a pTogran of supervision believed to be more

objective, are farceful, and having grsatw: eorIth than nreviaas progenbl,$.

It brought Dr. Morris L. Cogan and Dr. .1.7Ala:ItZ Dante' to Orevon and made them

available to every area that was rilFticipating in the Oregon Program. It

provided a one-week llorkshop featuring Dr. Nefi A. Flanders anr; Dr. Edmond J.

Amidon. It was also possible for selected personnel to train for supervisory

positions by attending a six-.:;reek uorkshop an clinical supervision conducted

by Dr. Morris Cogan in Pittsburgh.

Alter this initial traini clinical profes:s,ors were selected to work

in cooperation with the wileges and pkiblic schools to tratn prospective

teachers.

According to agreement the clinical professor (1) is a resident in

the school or in the schools of the district; (2) receivez,' one half of his

salary _tram the school district and one half .'rela the college; (3) maintains

tenure, retirGment, and other benefits with the school system and thus is

identified ttli.th the school systion and its purpose ,71; and (4) has full privi

lees and 3 esp6nsibilities as a mtuber of the ccillege staff.



The clinical professor was in each case appzinted from distri.cts in which

AIS serving as a full-tfirae teacher. He now serves the district by wzrking

with supervising teachers and new teachers joining Lhe staff. He servos the

college by supervising teachers in training. In this manner he attempts to

upgrade the supervisory skills and tedching skills of the classroom supervising

teacher, and he sometimes eupervises first-year teachers and interns to improve

their level of perform ace. Thus ho helps upgrade the tnetruckional program in

the schools in which he works.

The clinical professor is L resident of the school district; he is net

a visitor and takes little time for travel which Could otherteise interfeve with

-his duties. As the college supervisor he helps the college buiid a group of

highly skilled supervising teach rev with Iiiacea student teachers ;new be placed,

and he pxovides liaison with the college ia all natters concerning the place-

ment and supervision of stydent teachers.

The school syStem assumes the true responSibility of induction of

tmembrs into the profession. The student teacher receives-high level, inten

sive supervision fram qualified personnel. The atmosphere of growth and

professional is permeates the staff involvel in the pzogram. Building

principals or persons in charge of the supervision of teachers act as ,,lffer;-

tivo associates to the clinical professor.

The problems associated with this 1:ror,;:ran axe 1-art1y financial. The

school district may recognize the need for such a pro,gram but et times riey

be preszed to find funds to sup ort the supervisory po.neJonnel. Same school

districts do net place a high enough p,riority on the renponsibilities of in-

ducting teachers into the profesion to make funds available to assume their

share of the cost. In these situations the clinical professor could became

a catchall fox a variety of responsibilities and duties not related to his

main responsibility.
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The added costs required to implunent this pA-c,,gram should not be bcki-ne

solely by the school district which happen to be in clo2e proxinity to the

college. The major finances required to sustain this program should be pxo-

vided through state legislative approplziatian or other revenu2s from agencies

which have the principal respq.16ibility the tre,ning and inducting of

teaChers into the profession. School syotens vihich are adjacent to the college

bear a heavy burden in the nuaiber of prospective teachers they prwide for

within tht teaching staff.

Se pa in Moving TotlYard This Plan

This proposal envisions financial aysiatance from an outside source

to cimonstrate the value of clinical wervision.

1. It requires additional funds for the initiel training of clinical

profesEors in practice situa Liana.

2. It requires finemcial essistanc-z to the 1,3a1 cc col diutrit to

pay its share of the clinica2 proles/tar e:;,cintee in 3U'ia0 1:.ror.or-

tion to the number of teachers tztainod in that di,..8tEict 7Nava

serve outside the district for the part of theiy cmreers.

S. It roaquires additional linarcing to pra7ide renuneration Hof out-

standing teachers who with to main in classroom to The

caliber of teachers needed and the training necesary require re-

nmeration colivalent to that in rositionn of aehiniatration in the

local school syttm or that received by higher ranking college

personnel.

As funds 81se acquired, additional steer pact. ms need to be

planned to trait pr mieng clinical profestors. CollegeE will need to provide

a systenatic pig' s. for teaching the skillb of clinical uuporvi6;ion in a pro-

gram designed to lead torard a dwtorate. As these progrnms become esta,-



lished, a program of interpretation and evaluation is needd in order to estab

lish the worth of these program in improved instruction. The programs need

to be planned to include instruction in the teaching strategies and thought

processes as developed by uch people as (fl Dr. El da Taba Od her staff at San

Francisoo State Crillege that were found to be effective in attaining three

cognitive taskb---concept develow.ent,

of principles; (2) Dr. Richard Suc .4;

integration of data and interpretation

. in his strat.tvies for Inquiry Training;

(3) Dr. Paul TorYaslce and staff in the area of creativity; and (4) the strategy

used by such penplo as Dr, James Celiac-cher -veno has identified a series of

teaching strategies that are related to the development of divergent thinking,

cmvergent thinking© and evaluative thinking as 1,FcM at those behaviors of

teachers that develon the cognitive memory asTpect of the student's iltellect.

As clinical professors 741/th a high deg7rea of fro thing and sensUivity

they should h6ve the attitudes, insights: and skills tafzt are associated with

the type of mrk that is done in the NatioLal Tralning L&oratories in Mhine,

California, and Utah. Through uuen a progranl it could be snvisloned that

teachers would be indncted into the profession in such a manner that they

would develop:

Self.insight [ex "sensitivity" to self and other4.
2. Understanding of conditions which inhibit or facilitate

effective interpersonal, group, and intellwoup functioninq.
3. Undetrstanding human behavior and especially the communication process.
4. Skills in diagnosing individual, group, and ozvanizational

behavior.
5. Confidence tnd desire to try to Ymprove own performance.
6. Am expanded consciousnes,3 and recogniti.on of choice, or modification

or restructuring of astumptions .i4hich ordinarily are taken for
granted.

7 A spirit of inquiry, or tontativess in reachin4 conclusions,
and will to expose ideau, plans, and a'0 on, to enpirical
testing.

8. Authenticity in interrersonal relatinns, or openness in expression
of feelings.

A collaborative concepiiejn of the authority rclationship, or
redistribution of pow.er.i
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Buchanan, P.C., paluating the Effectiveness of Laborakly training in Indt!stry.



Questions and Issued Suqqested 1?2,11.22inaziELL

I. What is the responsibility of a school system for auming the
role of inducting teachers ILto the profeosion? What are the
rewards that az;t3rue to the school system in providing such a
p?:ogram?

2. What is the proper relationship hetween the school systm and the
university for the responsibility of inducting teachers into the
Iproiession?

3. Hoew much is the pubic willing to spend on training for the
improvement of the quality of tevlhers in training? What is
the relationehip of the responsibility of the school systems
adjacent to the colleges and universities in comparison with
the responsibilities of other achool systems which accrue the
benefits of improved teacher education programs as provided
in the system which provides the setting for the practice?

4. What is the proper degree of reward for career personnel who
elect to elevelop a high degree of skill and proficiency in a
specialized role such as clinical supervision offers?
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